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There is a need to make education
respond to people’s needs and conditions.
Universal education must not be limited to
the end goal of just providing education for
everyone. In pursuing the program of
“education for all’, the needs, conditions
and aspirations of people must inform the
curriculum and pedagogy used in educa-
ting them. If not, then we assume that
people are homogeneous and therefore
there is no need to differentiate - a uniform
and “universal” education suffices.

It is precisely because of this view that
educationai
reaching out to more people, the traditional
and “official” method, according to Dr.
Victor Ordonez, Director of the Basic
Education Division of UNESCO (Paris),
has been to expand existing educational
systems (1995). He says that this “more of
the same” response does not and cannot
solve educational problems. He cites the
experience of ethnic and religious minority
groups, remote island and mountain
populations, nomads, immigrants,
refugees, the disabled and street and
working children who continue and remain
to stay out of school because existing or
available education systems are unsuitable
(and therefore useless/not functional) for
their needs, circumstances, aspirations
and difficulties.

In the Philippines, one of the
organizations that had been most active in
making education responsive, meaningful
and relevant to the lives of the Filipinos
was the Education Forum (EF). It provided
effective education to different groups of
people and radical alternatives to existing
educational systems.

EF, established in 1979, was the task
force on education of the Asssociation of
Major Religious Superiors of the
Philippines (AMRSP). It was a service
agency formed to assist educational
institutions, groups and individuals

reforms have failed. In-

engaged in the reorientation of Philippine
education towards justice and social
transformation. EF responded to the need
“to suggest, try out and implement new
perspectives, content or pedagogy - in fact
an alternative to existing arrangements”
(Doronila, 1991:4). This desire to help
effect social referms through education
informed, among others, EF’s literacy and
numeracy programs.

EF’s Basic Literacy and Numeracy
Program

Theoretical Foundation

The theoretical basis of EF’s alternative
program for basic literacy and numeracy
was derived from Paulo Freire's work
entitted Pedagogy of the Oppressed.
Freire, a Brazilian educator, believed that
the traditional system of education which
he called the banking concept of education
was an instrument in perpetuating the
“culture of silence” in which the “wretched
(majority) of the earth” were deeply mired.
In this banking education, the teacher, the
lone source of (legitimate) knowledge,
deposits to the students. The students then
memorize as the teacher will withdraw the
knowledge through tests/examinations.
Freire proposed the use of the problem-
posing education which makes use of the
dialogic approach. It affirms and respects
the capacity of the learner to perceive
his/her world - reflect on it and act upon it.
This combination of reflection and action
Freire called praxis. The dialogic approach
to education which recognizes the critical
capacity and creativity of people would
lead to the people’s conscientization - an
awareness/consciousness of the oppres-
sive, cruel and unjust situations and
structures in which they find themselves.
The approach makes the learners and the
teachers ( hereon called facilitators) equal
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in that both learn from and teach each
other (Freire, 1982).

EF’s Pedagogy

EF's method of teaching is called the
“process approach” . It uses group lear-
ning which makes learning easier and
faster. It utilizes the dialogical learning
which affirms that learning does not occur
in only one direction (from experts to non-
experts) and that learning is sharing of
knowledge. It also makes use of relevant
curriculum that responds to the needs of
the learners. Moreover, the process
approach develops consciousness or
awareness of the world and it incorporates
values in the learning process because
education is perceived to bring about
changes in people and in the world
(Doronila, et al.,1993).

In addition to these, the process
approach requires the facilitator to use the
language of the community where s/he is
teaching. It causes learning to be
immediately applied and incorporated by
the learner into his/her consciousness/
awareness of his/ her world. It
necessitates the continuous revision and
changing of content and method of
teaching to suit the needs of the learners.
The process approach uses a new method
of teaching literacy which includes pre-
writing exercises, primitive vowel sounds,
basic strokes and utilizes what Paulo
Freire termed generative words/themes
(mga mapanlikhang salita /tema) which
enliven discussions and which pose
problems that would make learners think
and search for answers, solutions and
alternatives. Finally, the approach also
introduces a new method of teaching
numeracy which includes coding and
problematizing.

The major steps and procedures
followed in the process approach in the
teaching of basic literacy are 1)
investigating the literacy situation in the
community; 2) breaking the culture of
silence; 3) pre-writing activities; 4) studying
vowels; 5) introducing the generative word,;
6) problematizing the generative word; 7)
introducing the consonants; 8) writing
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sentences, paragraphs and stories; and 9)
illustrating the stories.

The following special considerations in
teaching basic literacy to children were
made (Doronila,et al., 1993):

1. Understanding children

a. Children have a short attention
span and their muscle coordina-
tion is less developed.

b. Because of this, visuals, exciting
games and action songs must
always be incorporated in all
lessons.

c. Strokes may be associated with
shapes and given names.

2. Special pre-reading and pre-writing
activities. The task in preparing a child
to read and write can be categorized
into five areas.

a. Oral language development
The enhancement of abilities in
expressing oneself orally using
acceptable vocabulary and
grammar

b. Visual discrimination
The ability to distinguish similari-
ties and differences in size, shape
and direction of objects and letter
forms

c. Auditory discrimination
The utilization of the same skill as
visual discrimination except that it
is applied to sounds heard

d. The importance of the child's reali-
zation early on that what is said
can be written, and thus, read

e. The orientation and understanding
that reading is done following the
left-to-right and top-to-bottom
directions

In teaching basic numeracy, the major
steps and procedures are 1) investigating
the numeracy situation; 2) counting in Base
10; 3) teaching the four fundamental
operations; and 4) problem-solving.

In teaching basic numeracy to children,
the following special considerations were
made (Doronila, et al., 1993):

1. Understanding children
a. Learning to count is faster and

“

EF’s method of
teaching is called the
“‘process approach”. It
uses group learning
which makes learning
easier and faster. It
utilizes the dialogical
learning which affirms
that learning does not
occur in only one
direction (from experts
to non-experts) and that
learning is sharing of
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more fun if there are real and
varied objects to hold and to count.

b. Objects to be counted must be
those which children actually
count as part of their daily lives.

c. Children enjoy games of“pretend”
where they can apply their
numeracy skills, for example,
playing house, buying and selling,
going to market, etc.

d. More drills, which should be fun,
are needed to fix numeracy skills.

e. In general, children cannot make
abstract calculations until the age
of 9. Therefore, all numbers must
have concrete referents, for
example: 5 sticks, 6 balls, 7
stones, etc.

2. Pre-numeracy exercises

a. Distinguishing different shapes
(e.q. circle, square,triangle,
rectangle,etc.)

b. Sorting or classifying objects
according to one characteristic
(e.g. same color, same shape,
same size)

c. Feeling which objects are similar
or different (e.g. rough, smooth,
cold)

d. Translating concrete sets to
numerical symbols

The following are samples of materials
developed and used by EF in its basic
literacy and numeracy campaign. They
were first used in teaching the Dumagats
of Cabiao, Nueva Ecija and later to other
groups around the country. They
concretize the breaking-the-culture-of-
silence curriculum and pedagogy
advocated by EF.
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(e.g. = 5 stones)

e. Identifying corres-
pondence

f. Understanding that
elements of sets
can move between
or out of sets.

From Doronila M.L., Cruz, F.
and Peeters, B. 1993.
Pagbasag sa kultura ng
katahimikan. Education
Forum’s manual on basic
literacy and  numeracy.
Quezon City: Education Forum.
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3. Popieist sy oordmysng
Sa panagisn ng ¥ na Dataysng stroke. malsssulst ang lakat ng ek

The strokes needed to
construct the letters
of the alphabet

by ray w

ow to ave fun

The Definitive St+atement on Education”

try to have fun

how to behave

like you know every-
thing

how to learn

like you know quite a lot

that there are things you
don’t know

like you know a lot

that you really don't
know much

like you don’t want peo-
ple to know that you
know nothing

how huge and vast an
amount you really don't
know

*http://comedy.clari.net/rhf/jokes/90q2/amount.html
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