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Thematic analysis of data
wgathered through formal anid
informal interviews, focus group
discussion, analysis of documents,
frigngulation, and member check-
ing showed that the program
provided the shedents with
experience fo develop special
interests, skills and values while
remdering services o the school.
All stuglents of the Assistanee
Component agreed thar the
program was a learning gain, The
stuclenis, learning coardinaiars,
cooperating persons, and alumni
perceived the program orienfafion
ax an adeguate means fo enhance
student awareness af the program
poals. The students " understand-
ing af the program was manifested
thirough their outpul and attitude
towards the assigned tasks, Some
stiedents greatly enfoyed doing
these tasks while others
experienced dissatisfaction, The
problems generally encountered
were conflict of schedule berween
the students and their cooperating
persons, lack of awareness af
the goals and expectations of the
Wark Program, and lack of
proper attitude and preveguisite
skilly ameong the studenis,



T Nlipars
Intraduction

The University of the Philippines
Integrated School (UPIS) developed
the Work Program in AY 1979-1980
to provide grade 10 students the
oppartunity (o apply knowledge and
skills and to “explore in a relatively
controlled environment their preferred
occupational roles and related life-
styles” (UPIS Catalogue 2002, p. 2).
The Work Program has four compo-
nents:  Assistance Component, Media
Center, Science Learning Center, and
Practical Arts Center.

The Assistance Component (AC)
aims to develop special interests and
skills while rendering services to the
school. UPIS grade 10 students can
choose to assist in one semester the
school Clinie, Library, Guidance,
Office, Research, and Teacher
Assistance sections. They may opt
to enroll in a section for one guarter
{30 hours) and in another section for
another 30 hours, or spend the entire
B0 howrs in only one section.
Students are individually assiqned to
assist a cooperating person who may
be a UPIS teacher, nurse, librarian,
guidance counselor, or member of
the administrative/research staff.

Since its  implementation in
1979, two surveys gathered student
feedback on the pilot classes of the
Assistance Component. These were
conducted by two groups aff UPIS
high school students enrolled in the
elective Statistics, Abalajon, et al.
(1980) and Duba, et al. (1981}
distributed questionnaines to their co-
students in the AC program in AYs
1979-80 and 1980-81, respectively.
Bath groups reported that most of the
students signed up in the AC program
to gain knowledge and experience.

Abatajon, et al. found that the
students . chose the AC component
because of lack of interest in the
other offered electives, curiosity,
desire to be of service to the school,
and teacher influence, Duba’s group
added that the students wanted to
lessen their academic load and to
apply what they learmed In their
electives. Majority of the respondents
in the student surveys had an idea of
the activities that they would be
undertaking in the program. They
agreed that possessing good typing
skills and ability to deal with different
types of persons were most helpful in
undertaking thelr assigned work.
They rated as "moderately achieved”
the extent to which the AC Program
attained its goals. The most  common
gains wWere experience, nsw
knowledge/skifls, and new friends/
acquaintances. Student participants
also mentioned self-awareness,
correct work habits, discipline, ability
to deal with people, and develop-
ment of desirable valwes such as
cooperation, respect for superiors,
and resourcefulness.

Abalajon, et al, (1980) disclosed
that the students found the AC
schedule too late in the afternoon
and not flexibie. On the contrary,
Duba, et al. {1981) found that the
schedule was just right for their
respondents. However, the studants
agresd that the course was too short
and one quarter spent in a section
was not enocugh. Abalajon's group
also mentioned that the warking
atmosphere of AC Program was
fairly encouraging to students and
that the serdces the students
rendered were very useful to the
school and were very much
appreciated.



Purposes and Method

The present study alimed to
assess the implementation of the
Assistance Component of the UPIS
Work Pregram throwgh qualitative
analysis. It sought to find out
{1} how the AC students, cooperating
persans (CFs), learning coordinators
{LCs), and alumni perceive these
activities; grientation, assignment of
AC sections, assignment and manito -
ing of AC activities, and evaluation of
students’ performance and attituce;
{2) what problems were encountered
and how these problems were
reschved; and (3) the extent to which
ther AC programy  has attained its
objective of providing the students
with experiences to develop special
interests and skills and desirable
work attibudes.

The study employed multiple
Investigators, different sources of
data and varied data collection
methods such as formal and wformal
interviews, focus group discussions,
analysis of documents and previous
studies conducted, and observations.
Triangulation and member checking
wera also emploved Tor valldity and
refiability.

Thi 66 subjects of the study
included 27 (41%) students in the
AC Program in the first semester of
AY 2003-04, 29 (44%) cooperating
persons, 2 (3%) learning coordina-
tors, and 8 (12%) UPLS alumni.
sampling was done using proportional
allocation to ensure that all six AC
sections were represented and that
gach of the eight departments in the
teaching section had at least two
representatives, one from the
elementary and the other from high
school. The alumni included some
college students and some
professionals; two of them were
serving as CPs.
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An interview guide for AC
students and a parallel guide question
for CPs were developed as were
similar guides for the alumni and LC
rﬁpunémls- The Interview schedules
had three main parts: (1} on the
perceptions on four aspects of the AC
program - the orientation, assigning
of students, monitoring of activities
and evaluation: (2} on the attainment
of AC goals; and (3) on the problems
encountered in  program implementa-
s,

The semi-structured nterviews
and focus group discussions (FGDs)
were conducted over a four-week
pericd.  Interview guides were cons-
tantly modified as data gathering
proceeded 50 as not bo miss any
concern; the four researchers used
the interview schedules. only as

ides 50 as not to deviate from the
ocus of the study.  All interviews and
FGDs wera tape recorded except
telephone interviews and upon the
CPs’ request not to record the
interview, Because of time
constraints, interviews wers
transcribed in full:  in the course of
data analysis, the tapes were
repeatedly played as needed. The
team of ressarchers also observed the
weekly plenary sessions of AC
program, as well as the actual AC
sessions with the CPs. Moreover, the
teamn browsed the student journals for
better insights on the program.

The data gathered from the
Interviews were interpreted throwgh
thematic analysis  (Strauss and
Corbin 1990) by coding strips of
information at bwo levels: the pri-
mary bevel where the data were
identified, grouped and coded accord-
ing to content categories or different
aspects of the program; and the
secondary levels where the categories
were related to thames that emerged
from the data.
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Discussion of Results

Perceptions on the AC Program

On the Orientation: Orientations on the AC Program were held at the start
of each semester. The views of the AC students, cooperating persons and
atumni on the orientation were categorized into two major themes: (1) the
orientation as a means to enhance students’ awareness of the goals and objec-
tives of the AC Program and to explain what Is expected of an AC student, and
(2) the orientation as a venue to help students make decisions,

Majority of the students stressed that they were aware of the goals and
objectives of the Program since the orientation given by the LCs emphasized
the objectives and scope of the AC Program, the expectations of the six AC
sections, and the duties and responsibilities of the AC students, Among the
comments given were:

| “Diniscuss .. kung saan magtatrabaho at tapas kung ana ang pwedeng joa-
Jawa 53 amin, mga  sakop, mga dapat .~ (It was discussed.., where to work
and what tasks could be assigned... what must be done and could be done. )

"Hindh kapo sr;;mm:: teachers], assistant lang._. " fYou arent 5Ts, you're
assistants only...

“Huwag bibdf ng pagkain ng teachers, bawa?"(Do not buy food for the
teachers, Il"sprntpili:‘l:eﬂ!:l !

ey ai g s (Tips wene given) on how to become effective and how
to cope with the schedule of the teacher.”

In addition, the course requirements and grading system were explained.
Proper attitude towards work was likewise emphasized.

Huwag magiakwarsa.. para matlungan sing Maam, yung nagha-handle 53
anii], matulungan din naming mapadall ang trabaho para if ever meroet ot
madaiin, findl sila masyadong nape-pressure. * (Do not roam around.. to be
#ble to help Ma'am and the others who handle us. We can help them ease their
MMm;til'r.herE is something to finish at once, they will not be pressured
to miuch.

Also stressed during orientation was the students' selection of work area,
or which AC section to enroll in.  Application letters to the chasen CPs were
then drafted by the students. The final letters were noted by LCs and
endorsed by the department heads.

" Pinapii po kami kung ang ang gusto naming AC section, * {...We were made
to choose what we wanted,)

‘Dapat may requirements at prereguisites. “(We must have requirements and
prefeguisites. )
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The students pointed out that their LCs were able to give sufficient briefing
on the AC Program during the orientation. When interviewed, most of the stu-
dents did not specifically state the main goals of the AC program as
enumerated in the documents, They expressed the goals in terms of what they
experienced, like development of skills and leadership qualities, assisting the
CPs and exposure to work, and how they perceived the AC program ta prepare
them for thedr future.,

“To prepare students s fask na jpu-pursie 53 coliege... Kunwar, gusto ma
maging  (eacher o doctor ... *(Prepare students to tasks that will be pursued
in college... For exampbe, you want to be a teacher or a doctor ...}

m}mmgmpuﬂmgmngja&’ (T be helped when appéying for
“Pary ma-amply ang pinag-aralan sa iskwl *(To be able to apply what was
leprmed i scheood. )

“fara ma-expose 53 Actual na trabaho. Habang bata pa lang inifahands na 58
trabaha. * (To be exposed to actual work. While 508 young, [we are] being
prepared for work),

The goals mentioned by the AC students were confirmed by some CPs:
"To assist CP in case g/he i absent.”

“Fara ma-experience ang work ng ina-assist nita. ~ (To experience. the work of
thie person they ane assisting.)

The alumni responses were more focused on the preparation of students
fior work.

*To produce graduates ready to work.”
It helps us see what we want to pursee in college.”

1t°s something about na kung hindl gra-gracuate, at least may background na
Etn?*."{ﬂwevdll not graduate, at least we already have background for

Only one mentionad about development of proper attitude: ™ Tinuruan kam/
kung ano ang dapat na attitude. "(We were taught the proper attitude.)

According to some CPs, the understanding of the program goals by the AC
students was manifested in thelr output and attendance during AC sessions.

*_Lahat ng pinapagawa, natatapos on hime., May positive attitude towards
work.” (Al that were assigned were finished on time.,. There's a positive
attitude towards work manifested in accepting what's assigned to her and
doing good in the assigned task.”




[T T

Depende s2 estugdvante, may mga hata na makatapoes lang ng assignments, ..
May mga batang  pulito ang trabaho. Minsan naman, ol ko pa. (It de-
pends on the student . there aré students who would just finish their assign-
menks for the sake of finishing. There are children whosa work are very good,
Sometames, 1 had (o répest their wark.)

The manifestation of student understanding of the AC Program goals could
not be verified by CPs who themselves were not properly oriented about the

program.

| "Not sure... I'm not aware of the goals.*
"1 can't 5ee the manifestation .. not aware of the goals of AC.™

It was noted that the LCs gave a formal orientation on the goals of the AC
Program and on the objectives of the spedific AC sections. On the other hand,
the CPs who made an effort to do the same did It in passing only because they
assumed that the LCs made such an orientation already. The CPs generally
gave an Informal and a more specific orientation on the tasks to be
accomplished n each particular section.

Qn Assianing Students to AC Sections. The students, LCs and CPs were
interviewed on how students were assigned to a particular AC section. Three
themes emerged from their responses: (1) the electives taken, the AC section
assignment, and the intended courses of the students were not always aligned;
{2} the rule on AC prerequisite electives was not strictly followed; and (3) the
student’s personal choice, the electives taken, and his/her intended career
were ahways considered in assigning him/her to a particudar AC section,

About half of the student respondents took up electives that were attuned
to their AC Program. For example, some of those who enlisted in the Research
and Guidance sections took up the elective Statistics and the elective Person-
ality Development & Leadership Training, respectively. Thase enralled in the
Teacher Assistance Section, particularly in the English and Science depart-
ments, had taken Business Communication and Selected Topics in Biology,
respectively, These electives were  found to be refated to their intended
Carear,

Some students took electives which were not related to their AC sections,
although they considered these electives as a preparation for their intended

In & way, kasi yung Business Communication, nakatulong s )
resume. © (In @ way, because Business Communication is a help in making our
FESLIFTHE, )

.m@ﬂm%wwhw,mmwm
whether you work here or abroad, English is being used...) :

I




Alipate 81

Some students were assigned to AC sections not directly in line with their
intended courses  because of lack of CPs, imability to meet the minimum grade
required by a specific department for a course in the teaching section, and
ather unavoidable circumstances such as CPs taking a leave of absence at the
start of the semester,

*l was rejected by the Math Department because fingl wmabot ang g'l'Elﬂ'i‘_'J:EH
grade requirament.” (My grade did not meet the grade requirement

Gusto ko PA [Practical Arts ka-as<ign na." (I
watmm?n“m?nebu[‘wwasal MWym e

“dng mangyan sing ibiniga
ag'rq?'{wtﬁr ham ﬁ:sgﬂm 'ﬁimrue who Eﬂﬂ'}ﬂ Wa ned mﬁ}

Certain electives were required but were not strictly implemented. For
example, the Guidance Section specified that their AC students take the
Personality Devedopment & Leadership Training (PDLT) first. However, the
students interviewed in this area did not enroll in swch a course and instead
took up either Drafting and Practical Law, or Environmental Science and
Electronics, Students in the OfficeRecord Section were required to take
Business Communication but some AC students assigned there did not take
this prerequisite elective.

The students’ personal choloe for their CPs was also given priority in
assignments. In fact, some students had informally signified their intention to
assist thelr CPs even prior to enrolling in the Work Program. They were given
the freedom to choose their own CPs and to stay with their CPs for two
quarters, or to shift to another CP in the second quarter.  More often than not,
they stayed because of the good relationship they had established with their
CPs. They also wanted to avoid another adjustment in work.

“Adrusted na ako. Pag mag-shil, suselal ol ;Fa.mﬁ:abbnmx
mmm'ﬁh&dalrmdudhﬂm I were to shift, 1 would to
write an application letber again and undergo another adjustment. )

"Masaya cito.. of mahirap ang mbmﬂmw#w

chika-cfuka .h.-n.ganat.ta IS 118 ST [stuctent
:t’mh-apwlﬁre,mewttsnﬂdrﬂimrt.ﬂ:e{:?g not grouchy. T can talk to

friends anytime and I can get along with the 5T5.)

Dther reasons that the students gave for not shifting to another AC section In
the second quarter were convenience (no nead to transfer from one camipus to
the other), the condition of the place (air conditioned wark area), their
experiences with their CP, and the grade given to them by their CPs in the

first quarter.
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On_Monitoring of AC Activities. The discussion in this
two: (1) the different tasks assigned to the AC students, and

monitoring these tasks.
The students and alumni were asked what they did during AC time. Table 1

shows that the students

theme is divided into
(2) the method of

performed varied tasks that were somewhat similar

to the activities that the CPs assigned to them and what the alumni remem-
bered doing. Three themes emerged from the Interviews: (1) a task can be a

source af en

t, dissatisfaction, and leaming for the AC students: (2) the

allowable student tasks for each AC section was not very clear to the students;
and (3) some CPs share the services of their AC students with other teachers,

Table 1. Activities Done by AC Students as Mentioned by the AC Students,

CPs and Alumni
AC Btudents’ Response Alumni’s CPs’ Response
Section response
Litsr ing baoks, shilf Shall Shal vermcal les,

a':.- mmmﬁmmm tallying the mmmm; wﬁkgmm
resarved $ections, culting | number of jiects, labaling of sheives, making
clippings, working on projects. | persons coming in | bock pockets

Indg?mtd'
the
Citfcny Typing, making cut-ouls for Typing, recording, fifng, i
the bullalin boards, preparing mmﬁr&gmmiﬂm
ienlations, aranging files and
bills, making kst of
delvenng ke
18 papers
Reseanch TMTM?E Tdhﬁmmm W““Ww
chionclogicaly, labeing, by %mmgﬁm
Mﬁgfummum o research on LIPS his-
shials, resssach on the foy, gathering dats on Basic Educalian,
UPIS hissory and on basic Rocking Tor et for Alipado Journal,
i tihe net for resaarch, in
ﬁfﬁam. ng
aeslating in
adminisiraton of neseanch insiruments,
tallyimg saachar evaluation resuits
and anoodig lesl reailts feesLils i, naconds, intenviewing
sludents, faciitating oroup guidance
acthvities, lalying of dats, pregaring
Eullatin board
Chiree ATFINGING Fabdbicing Giving first aid, ing béood pressure, making the bed,
cabingl, coticn balls, | making cofion phving firsf #d, Eranging reconds,
chaanirg arangng | bals ing in ol needed information on the
reconds in cabined seeking medical ananlion,




AC Students’' Response Alumnl's CPs' Responge

Section responss

Teacher | Chacking paners, Checking papers/ | Checking papars, reconding,
rrﬂingr?waiﬁ. fiaci mmodule, recodding, i) mstruchional malensls
the ciass acthily, i making of wisizal | doing library work, faciitating the class,

Tl o -

Mook, wokhng averhe 1o | Saeei e i of o
clasa, compuling parsia consinatingl | lechrigues in praving in

ifng 5U pesr leaching of koeeign
nunmng'@mir;m depariment, Eludents
protkams, coveving the tabie in | assssling studants
Ror sy ki | e
alds, coflecting lor a pool ol
questions

Majority of the students and alumni found their work easy and enjoyable

because the tasks were simple and they were together with their friends.

e &as kasama ko close frignds ko~ , because | am with
dE'Isf.l" = Em,ﬁn—m.lm' i i

kpsr class, because [ han-
T ot i i

"Madal, noneed for mental exertion.... Easy, because 1 enjoy!”

Others were overwhelmed by too much work to do and experienced

difficulty in checking non-objective tests, compiling, and arranging records.

®...1 fesl difficulty when checking papers..”

Wauubos ang vtak 52 pagso-soive ng problem. = (My mind is exhausted in
sobving problems. )

"Aa a&umﬂﬂmﬂmmwm Hma e
tions). (1 was assigned to two section), but nmmegf:ﬂsa:ﬁ';ﬁ'}

“Nalnimio ko sa compeder, “(1 feel dirzy working on the computer.)
" Mahirap mag-coliate ng survey forms.” (It is difficult to collate survey forms.)

*... 1 feel bad during compilation of records... masakit 3 wio dahi fumang-fuma
ma, (My head adgba:amﬂurmdurtm o).
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Even if some tasks were a bit difficult, some students saw some advantages
in accomiplishing them and therefore enjoyed the activities.,

“Wahiriranan ako 58 rrp;:rmwsa . T ianaianT ko sagol g
bawar esfudyants . poink.. perg fulfied ako |:I
Hrrﬂltﬂfll:lﬂttudred: LDecause | followed the answer of each
student. .its difficult I:l:rghre partla points,,.but T felt fulfilied afterwards. )
“Emjoy kahit mahirap... kasi ginuguio mﬁmwmm {Enjoy even if
it's defficult.. hemusemeduldrendrsaﬂ baaks again.}

Kﬂuwmm'hﬁanhﬂm Noong s, madal lang, feo baring, pera noong
marami na 5 Fang Qinagana, manmTy na 5 nafuludunar, -awnarmpam'

halme*;ﬁmmmmmﬂ first, ﬂiemshsmmtasy,

lﬁl.:lrhlt l:nh:wasmh-gunmnyﬂmgsalram he was learning a lot so he

'H.-i-zau-akmg -check ng fest papers sa Math. Ako pa GUIMEWa NG answer
[deuffmmmmﬁmmmm [ do the answer I'l'l'r!iﬂfﬂg Pt

"Dl % madal famg . N-refresh
airaar.m'ran [up l‘.‘l:rllbgf Issians Test) kasi 53 -bwa"mam Wo, =
{Hﬂfﬂfﬂrlﬂﬂdl It for me to understand but later, it became easy. 1 was refreshed
and it was advantageous for UPCAT because # invabved lower math.

Some students thought that some tasks assigned to them (like setting up
homeroom bulletin boards, covering the working table in the department area,
delivering letters, arﬁwering phone calls, photocopying of papers, running
errands for teachers,. and checking papers for non-CPs) were beyond the scope
of their AC sections. But their CPs felt otherwise. Since some CPs were also
classroom advisers, club advisers and administrators, they felt that these tasks
were still within the scope of the AC work. It can be inferred that the tasks
under a particular section were not made clear to the students.

The students said that almaost all of the activities they did were assigned to
themn by their CPs, except in some cases when they volunteered their services
to other teachers who did not have AC students, or when their CPs instructed
them to assist other teachers. The sharing of services of the AC students
became necessary when the CPs forgot to assign tasks for the students to
accomplish, when the CPs could not think of any other activity to assign to their
AC students who had relatively light work Ioad, or when the CPs had student
teachers who could regularly assist them.

The tasks given by CPs to students generally helped both parties. The AC
students were considered by almast all their CPs as “help rather than burden,”
As regards CPs with student teachers, some CPs and their corresponding AC
students confirmed that tasks assigned to them did not overlap.

Aside from the activities under the CPs, the AC students also had KITTY-
CAT done some days before the end of the semester. This activity was an “on
the job training” outside the school for the students to gain actual job
experience. During the interview period, the AC students had not undergone
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their KITTY-CAT experience yet and so only the alumni respondents were able
to share their experiences on this activity. Most of them worked in the job sites
of their parents and close relatives. They recounted positive experiences but
atso noted that the time was limited to one or bwo days only.

Monitoring of AC Students . The following themes emerged from the data
gathered on how the students were monitored by CPs: (1) most CPs found
their AC students reliable so they supervised them minimally, and (2) some
AC students were not cosely supervised due to conflict in schedules.

Majority of the students reported their CPs’ confidence in them because
they were allowed to work independently with minimum supervision.

-Binibigyan ko ng di iniwan ta work.. :
G R
alone...goes to me only If there is a problem. )

*Masa tabd siya, pasiioesiio... nagoo-convnent kung minsan.” (She stays
nearby, looks Gnee in uﬁﬁl&... sometimes gives comments. )

"0V o masyado... nahayaang Epusin ko ang trabaho. ™ (Not so much.., lets
mﬁgﬁhﬂm job_} Sometmes the tepcher just “cals my aitemtion pag may
fistakes | my attention only if there are mistakes),

"thr'n;gmanﬁ sobvang bantay ... thna-trust naman ako niya...kapag maarh?
[anang esparially kLng rmeron akong hindl maintingihan,

=4 kanya, * (Not 5o much as in too close supervision...she trusts me..if [ ﬁwea
question especally if there is anything I cant understand, [ ask her.}

"y O just observes gnd tips. Nakildramdam sipa _.[She observes
mﬁ.[ﬁﬁaa%}gﬁﬁ&mm.'

These findings among students were confirmed by some of the CPs.

"Waktkita ko naman siva. “(1 could see him from where 1 am,)

"IN navrian Binahaniayan, responsitie raman sia .. Wlang nanuoLTts 2 akin
nam'ﬁamagan}a *[They aren't monitoned, they are responsible.. everyone
doss his worke.,

"Tri-istress ko ang acowacy parg of ko na balkan pa ang test papevs i i
check nifa, = (1 stress accuracy 50 1 would not have to re-check anymaore the
test papers they checked,)

On the other hand, a few CPs had other views regarding monitoring
activities of their AC students:

“f¥ ko ‘yan mapapabayaan dahil responsibitdad ko kung may mangyayar
5 bata [referring to sick students who go to the dinlc],” {1 cannot neglect

him because it is my responsibility If amything happens to the child,)
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“In checking papers, | have to go over kas’ pavang utusan si kung o ko nire-
recheck.” (They would seem like slaves if I dont recheck).

"Guide them pavs ma-madmize ang fime. = (To maximize the time)

But some students claimed that they were not supervised at all,

"Hingl, dahl! laging of karmy naghkikita... seldom g AgOO-CoMmITATRale
personally... kadalasan walg sia, hinuhuwog ko Bng (53 tray] ang ginawa ko ..
the next bime, ganun ain, may note siya kung ano ang gagawin at iubulog
ko din 58 fray miya ang nagawa ko, (Mo, since we do nok see each other
aften, we seldom communicate personally.. mast of the time, she is not
around, I just drop [in the tray] what 1 finished...the next time, it's the same
mlnggi‘?ManumwhathHlduamIalmdmpi\Hmtra-pmtl
finished,

When asked whether the AC students reported regularly during AC time,
the students claimed that they did, except when school activities such as
“Lingge ng Wika" called for practice or when they needed time for co/extra-
curricular activities. Nonetheless, some CPs admitted that they were flexible
regarding the regularity of the attendance of thelr AC students. In cases where
the AC students could not comply with the 30-hour requirement for the quarter,
take home tasks were given to compensate for the lack of hours.

On Evaluation of AC Student, Two emerging themes came out from the
analysis of responses regarding the evaluation of AC students’ performance:
(1) the basis for evaluating student performance was quite clear to the AC stu-
dents, although the CPs felt that the criteria need to be revised: and(2) both
the CPs and students feit that the CPs need to be evaluated also to give them
feedback,

At the end of each quarter, the CPs were furnished copies of Student
Evaluation Sheet and Attitude Rating for the Students, The Student Evaluation
Sheet consisted of two parts: (1) the CPs identified the tasks listed on the
sheet that were actually done by their AC students, assigned paints to these
tasks, and then gave memrrupnm:urg paints earned by the student on these
tasks (this constituted 60% of the CPs’ grade for the student); and (2) the CPs
rated the remaining 40% on the students’ attitude towards work in the
learning site. In some cases, students were asked by their CPs to do self-
evaluation, using the two instruments, before they conferred with each ather.
The grade given by the CP constituted 60% of the final grade of the student,
while 40% came from the LCs, The LCs' criteria for grading the students
included attendance (30%), diary/journal {409), application letter {10%), and
group project {10%).

Most of the CPs suggested that the evaluation forms be revised. They
preferred the Attitude Rating for the Students instead of the Student
Evaluation Sheet because it was more specific. Some CPs recommended that
more specific rubrics be added on the different aspects of the student
evaluation. Abalajen, et al, (1980) also recommended that the grading system
of the AC students be revised.
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The AC students were required to write weekly journal entries and submit
them to the LCs, These journals contained the student’'s experiences, insights,
feelings, activities, comments, and ons. According to AC students and
alumni, the journals were confidential in nature and were seldom read by their
CPs. This was confirmed by the LCs and the CPs. The students also men-
tioned that the LCs never gave them feedback on what was written in these
students’ journal. But for maost of the students and alumni, the journals were
personal and they did not want their CPs to read them.

“Araw ko - ko kast rmasady kay Ma'am na mahirap ang plinapa-
ganam}s. (Il don {Ih& it"s embarrassing,..J can nl:ittEHHa'amH'latuﬂ‘ﬂﬂhE
assigns is too difficult.)

"No, confidential ang sinwial ko.” (No,what [ wrobe was confidential. )
“Hingi po, personal kasi yon, " (No, that s personal. )

“Hingi pa, pag hind! maganda amg nakasulat baka magalit ang CM (Mo, the
CP might get mad if what was written is not good!)

Only one AC student said, * Yes, kas' difo lang nasasabi ang damdarmin ko.”
[as, becawse this Is only where [ can express my feelings); and o alumnus
commented, "Pweds, okey lang na basahin nya.” (It's okey if she reads it.)

When asked if the CPs were evaluated by their own AC students just like
any other teacher evaluation given towards the erd of the school year, the LGs
and the CPs said that this was not so although they were amenable to the
idea,

Ok fang.” (It's just ok.) "Yes, to give us feedback on our performance as CP.*
*Yes, hasta objective ang pag-rate nila” (Yes, as long as they rate us
objectivedy. )

"I like being evaluated... It should be done ... for improvement..”
"0k lang ma-evaluale 5 susuned na
baguhin...” (It's ok to |mwmmmmmm%

is anything to be changed. ]'

Only one CP remarked, “No need &as' of naman palagian kaming naghikia.”
{Because we seldom soe each other),

Meanwhile, majority of the AC students said they would also want to
evaluate their CPs.

“Yes, for awarenéss on the side of the CP”
*Yes, for them bo have feedback,”

Dnhr nnemm:ntad "0 na kalangan ksl open naman ang oommmeaiion
namin.” {Thene is no need because we have open communication,)
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Froblems Encountered in the AC Program

Threa themes

work program and so some students felt they were glven activities

from the data gathered on problems encountered
by the AC students, CPs and alumni, These were (1) conflict in schedule
between AC students and CPs which resulted to lack of communication;

(2) imadequacy of assigned tasks and sharing of AC students amang faculty
members; (3} some CPs' lack of awareness of the goals and expectations of the

beyond the

scope of the AC program; and (4) some AC students’ lack of proper attitude
and skills to cope with some of the tasks given them. Table 2 summarizes the
problems encountered by the AC students, the causes of these problems, and

how these were sobved.

Table 2. Students’ Problems in the Assistance Component

Stedents' Problom Perceived Cause Solutions
‘Waghahabal ng oras.” - CP forgol bo leave activiies |- Asked work from other
|Can’l mest the required 30 - CF could not think of Lasks to | leachers or staff membess
howirs of wark] oot the AC student because |- CP gawe lake-home tasks/

CP has a ight load and a stu- | assignments,
danl leacher - Gldent was assigned o
« GP wenl on leave anather AC saction.
Difficulty in checking ron- - Handwriling of students - Some CPs gawe guide-lines
abjective type of test {essay, | could not be read. on checking papers
problam solving,...) - AC shudentfound itherd to |- Conlerrad with CP on how to
rate “creathity” and grammar. | aliocate partial ponis.
- AC student had to read the
ricvil frst before he could
check the last,
- CP did not give an answar
key.
Tardiness Student activiies cverlapped | GP gave homewark.
wilh tha AC lime.

Lack of student’s interest

AC saction or CP was nod his
firs! choice,

Cannol submil an assagnmani
in the mciming

AC was schaduled in the affer
nean only.

“Sobrang dinmi ang pinapa-
Gawa.
[Too much wark to be dane. |

- The AC Section had listed so
many things for e shudents o
da,

« Thir paniodic tes! was
recenfly adminisiered and CP

handied many sections,
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Students’ Problem

Parcaived Cause

Solutions

‘Hindi ako nakaskagawa naig
mraayas.” (| cannot work well,)

“Sobrang dami, maslkip ang
kabinat ™ {Too many, e cabi-
nat s full )

Thee student did his best.

- Waste of time in going 1o Esamentary and high scheol
elermantary grounds especially | buildngs are on saparabe
during raimy days. grounds.
- Danger in crossing the road,
AC student does not mest the |- CP handled classes bofh in |- CP and AC student feated
CP regulady high school and elementary | each other.
beels, - Take homae assignments
- CP had adminisirafive load. | were gwen.
Difficulty i doing iem analysis |- AC did not have a previous | CP guided the AC studanis.
Experance in daing tem anaty-
5is.
- Tallying of long 1851 scones
ook Bme.
Thie lealing thal some wark The actvities within the
were nod wilhn the scopeof | bounds of AC Wen
AL section not chear io e AL students.

The Assistance Component has been implemented in UPIS for almost a
decade and a half but  some perennial problems were noted like * naghahabol
53 oras ang AC students™ (the AC students run after time [because they can-
not complete the 30-hour requirement]), "walang maipagawa ang mga CF'

(CPs ran out of tasks to assign), *

mg trabaho sa fbang

(they ask for work from other teachers), and "walz ang OPs af walang traba-
hong indwar” (The CPs were not around and they did not leave any assigned

wark].

This was confirmed by one faculty member.

= There are some things which should be considered to ensure the continued
success of the program. I think ane problem Bes in the cooperating persons
themsehves, specifically on the amount of work they give the ACs. Most of the
time, the students are l&ft with nothing to do, they just stay idie and are
sometimes tempted to roam around during working hours, ... The CPs tend to
neglect them,., and do not check the attendance and work done by the
respective ACS, 0 that when the time comes for them to evaluate their

assistants, thay do not know what rating to give. ..These CPs cannot attend to
these students all the time since they are also busy with their own work. They
tend to take the students for granted, attending to them only when they need

help on some tasks.”
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Table 3 presents the problems encountered by the CPs, the causes and
solutions. It shows that the main problem was the irregularity of the attendance
of AC students. The perceived causes were the conflict of schedules of students
and CPs who had classes, students' flexibility of schedule, student’s lack of
interest in their work, and conflict of activities. Some students had irmeqular
attendance because their CPs could not monitor them, resulting in  non-
compliance with the 30-hour requirement. In some cases, this was resolved by
giving the students some homewark.

Table 3. Cooperating Persons' Problems

CPs' Probéem Perceived Cause Solution done
= AC shodents did nof repoet = Conflict of scheduis of AC - Gave take home assgnment
r:'gculai:.'. stydents and CP - JACP the
- Ml.g.dmﬂsmdmtmm rmur%ﬂ@ ment of AC schedube |
on Gme, ng Wika, UPCAT, efc) |- JA CP suggested fe AC stu-
- Some students just logged in |- AC student was not aware of | dents” advance visitation of the
and left the work area. he nigture of tasks in a parficu- | work area))
- AC studerd was nof available | lar section -[ACP LL's peopar

when his senvices were noeded,

- AC studeni was banking on

the fiexcibiity of thewr time.

« AL sludent was nol interested

il*licmm [ was reol focuised.
was busy courting ancther

studant )

= AC shudent was lazy to cross
thee raad fom tha high schood b
he elementary campus and
bisck,

morioning of the AC sludents”
atiendance]

anog
~‘Babaan ang (kwer he) rat
ing... give waming... give addi-
tenal weark.”

CP and AC students could not

CP handisd classes both ot high

- CP resorted o el messages.

meet each other. school and elementary levels. |- CP gave ake-home tasks.
An AC student could not com- | The AC student didnot ket [He was ghven the chance fo
plata tha required number of ghéhva (ha dirty books. render sarvices durng summer,
AC student did not produce = AL studant did not do his best. | CP did the work himsell,
fuakty work. - P papetied 50 mich.
AL students did not accomplish | AC studants did nol value CP did the work himsall,
ihe tasks on ima. punchuaity,
Some CPs were not aware of | CPs were nol glven an oelenda- | (A CP that LC should
and axpactations of the | lion on the rationabe and goals of | arenl on the gosls and
program. the AC program. objectives of the AC program |
AC studend did not exparience | AC time did nol coincide with | [A GP suggested that the
acual kepching. the schaduied beaching koad of | schedule be aranged so that
some [P, the AC time and the CF dass

schedule coincide with sach
other.)

CPhad no mane wark o assign
fo AC

CP had a light load and & su-
dant feacher al e same fime,

Shaned the sendces of AC
studant with other ieachers,

Slutsent’s 3sks could not be
closely monitored by CP and LC

Canficl od schidula betwean AC
haurs and CP diasses.

Sometimes CP left notes regard-
ing tasks 10 da.
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Some CPs, particularty the junior faculty members, also admitted that they
were not sure of the goals of the program since they were not given proper
orientation about it. This led to some confusion on what tasks to assign to
their &C students, As mentioned earlier, some students felt that they were
made to do tasks outside the scope of the program such as covering the long
table in the depariment area, doing errands for the teacher, doing test item
anaklysis which they were not familiar with, and decorating bulletin boards for
specific homerooms which they felt was the duty of homeroom class officers
and members. Some CPs themselves aven suggested that the learning  coordi-
nators should give them orientation on the goals and rationale of the program.

Aside from not being able to meet their AC students regularly, the CPs’
main problem was  the lack of proper attitude and skills among the students.
Same CPs complained of the quality of work done by their ACs, " Minsar inuult
ko pa” (Sometimes [ had to redo thelr work)., Other CPs experienced problems
on the punctuality of their students, ™Paraling fate. minsan hindi sumisipol”
[(Always |late... sometimes he does not come).

The problems encountered by the alumni were similar to the ones listed in
Table 3. Of special mention were the conflict in schedule especially when there
were school activities and the difficuity of checking non-objective type of tests.

Evaluation of the AC Program by Respondents

The AC students and alumni were asked to what extent has the AC
Program attained its objectives in providing students with experiences that
develop special interests, skills and desirable work attitude and values. All
groups claimed that the program was generally successful in terms of k2arning
gains, Table 4 summarizes the spedfic concepts/skills and work attitudes/
values mentioned as having been developed by the program and what the CPS
mentioned as having been emphasized to their students.

Among the concepts and skills developed among the AC students,
interpersonal skills or establishing good relations was maost frequently
mentioned by the AC students and the CPs. Next to this, the AC students
reported o have developed skills in checking papers, working systematically
and managing time. Meamshile, the CPs' second and third most frequent
responses were the development of creativity and being accurate and
sysbematic in work, It is quite noticeable that none of the AC students men-
tioned about the development of creativity, although two alumni mentioned it.
The alumni also cited the development  of their skills in checking test papers
and being resourceful.
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Table 4. Learning Gains in Frequency of Responses

Leaming Gains

Student

CP

I Alumni

Concepts/Skills

Inlespersanal skills

10

Checking papers

Accuracy and working systematically

Managing/budgeling time

Diing Hem analysis

Canstructing and sohving word problems

Fesearch skils

1
7
.
1
1
1

Rescurcedulress

_E-levhgmdmm

ks | ok | s | PD | D | e | e | LR BB

Creabivity/Critical thinking skills

Bl | s | o Rl | B | e

Work Artitudesialuos

Patanca

Being respansible

Pakikisama {cooperation)

Waorking hard! ghving your best/ diligencal
being indusinous

L B T =]

plom | WD | R

Persavesancaidedication

Time consciousnessivaluing tima

Discipine

Honesty

Chedience

o | =4 | &m | in

Undersianding and respect for others

Appreciabion of e work of teachers

Sedf-rekance

et Lo SRR EE KX R R N

Commdmeant and love for work

Punctualityioromainess

L=r I 7= S




As regards values developed, the
mast frequent reply  from the

students was patience. It was
followed by " pakikisarma” (coope-
ration) and being responsible . The
CPs' top response was emphasizing
understanding and respect for others;
the second was helping the students
to become respansible and to develop
commitment and lave for wark. The
alumni also reported having deve-
loped patience and understanding/
respect for others, It is interesting to
note that punctuality/ prompiness
was never mentioned by the AC
students nor by the alemni.

The students obvigusly gained
many realization about the Assistance
Component Program. Some AC
students would even like to recom-
mend the program to other students.
When asked whether they would have
enralled in the program even If it
were not required of them, many of
the students replied that they still
wolrd.

The CPs also had varked views.
To some, the AC Program was still
worthwhile for the students to ennoll
in because it "exposes them to actusal
work; affects their values, and
devedops their self-confidence and
personality.” However, a few wanted
to "abandon® the program “since its
contribution to the student’s growth is
only on social relations or EQ
{Emotional Quotient).” Others viewed
it as irrelevant because for them, the
program's primary goal s to prepare
students for work after graduation but
in reality, very few UPLS graduates go
to work after high school. ™...In fact,
khat &y nag-c-expect 13 makapasa
53 UPCAT (UP College Admissions
Test™ (All expect to pass UPCAT).
Other CPs suggested that the stu-
dents focus more on their academics.
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Conclusion and Recommendations

This qualitative study on the
LIPS Assistance Component of the
Work Program showed that the
program is generally successful in
attaining its objective of providing
students experience for the purpose
of developing spedal Interests, skills
and values while rendering services fo
the school, Al AC students agreed
that the program was a leaming gain
for them. Their understanding of the
program was mankfested through
their output and  positive attitude
towards the assigned tasks. Some
students greatly enjoyed doing these
tasks although a few experienced
dissatisfaction.

The AC students, cooperating
persons and alumni generally encoun-
tered the same problems, Conflict of
schedule of the  students and their
CPs, lack of awareness of the goals
and expectations af the Waork
Program among some CPs, and lack
of proper attitude and prerequisite
skills on the part of the AC students
were the main problems.

Based on the preceding
discussions, the researchers
recommend the following, some of
which are suggestions of the
respondents: (a) proper orlentation
on goals and objectives of the AC
program for AC students and cooper-
ating persons and defining the roles
of CPs and LCs; (b)) arrangement of
the AC schedule to codncide with the
schedule of classes of CPs to enable
the students to assist in the actual
teaching-leaming process;

() shortening the number of hours
for AC and reducing its credit units;
(d} strict implementation of the policy
on prerequisites of each AC section;
(e) consultation with the different
department chairs regarding the
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number of AC students to be fielded
and number of available OPs:

(f) planning and working together of
CPs and LCs 1o tackle issues and
problems in the implementation of
the AC program; (g) regular feedback
of LCs to CPs about their AC students’
activities and problems; (h) develop-
ment of spedfic rubrics to measure
the performance of AC students:

and (i} AC students” evaluation of
their CPs to give them feedback.

It k= also recommended that AC
students be given more exposure to
actual work. They should not be con-
fined to UPIS campus and Kitty-Cat
experience only, The LCs and CPs can
establish linkages with the other
calkeges of the UP System and with
business companies for other AC
VETILIES,
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