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ABSTRACT

The COVID-19 pandemic caused physical schools to close, leading to a 
sudden shift to remote learning. This transition posed a significant challenge, 
as the course designs and strategies were initially designed for face-to-face 
settings. Despite efforts to provide quality education to all students during the 
pandemic, children with academic difficulties faced limited support. As a result, 
the responsibility for teaching fell on the parents and other family members, as 
students were bound to stay at home. Thus, the purpose of this case study is to 
describe the roles, experiences, and challenges of the nine parents of children 
with academic difficulties while engaging in their child’s remote learning 
during the sudden shift. Semi-structured interviews, online class observations, 
and focus group discussions were conducted via videoconferencing. The data 
gathered during the lockdown were thematically analyzed. The findings of this 
study revealed five primary types of parental involvement within this setting: 
(1) providing for their child’s needs, (2) organizing space and time, (3) motivating 
and monitoring the child’s behavior, (4) instructing technology and lesson-
related problems and (5) adapting the lessons. Despite the challenges, parents 
have gone above and beyond to provide their children with the necessary 
resources and support for remote learning. This study also suggests relevant 
implications and recommendations for educators and policymakers.

Keywords: parental involvement, remote learning, children with academic difficulty,
pandemic

Introduction

The COVID-19 pandemic has affected people of different socio-economic statuses 
around the globe. No one has been spared from the negative impact on all aspects - eco-
nomic, social, or educational. Efforts to minimize the spread of this highly contagious 
COVID-19 virus have forced people to stay at home and practice minimum health pro-
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tocols mandated by the World Health Organization (2021). The consequences of this 
have caused schools, colleges, and universities across the globe to shut down their cam-
puses so that students could follow social distancing measures (Toquero, 2020).

Billions of students from different countries were forced to transfer their education from 
face-to-face to remote learning. Teachers and students alike had to adapt quickly without 
any prior preparation, as the course designs and strategies were originally intended for face-
to-face instruction. In the local setting, the Department of Education (DepEd) developed the 
Basic Education Learning Plan (BE-LCP) framework that provides multiple learning delivery 
modalities guiding teachers, school leaders, learners, and families during this crisis. These 
modalities are modular distance learning, online distance learning, and homeschooling. They 
differ based on accessibility, the readiness of the stakeholders, and the COVID situation in 
their area. For example, students from rural areas with limited access to technology opted 
for modular learning (Agaton & Cueto, 2021). On the other hand, some parents opted for ho-
meschooling for their children with Autism Spectrum Disorder (Cahapay, 2020), while others 
opted for online learning.

Despite considerable efforts by the government, the World Bank reported last year that 
poverty in the Philippines worsened to as high as 90 percent (Baclig, 2022). De Vera (2021) 
reported that “one in every four Grade 5 Filipino students did not have the reading and math-
ematics skills for Grade 2. Four in every five 15-year-old students did not understand basic 
mathematical concepts, such as fractions and decimals that are expected to be known by fifth 
graders” (De Vera, 2021). These indicated that many Filipino students were already struggling 
and experiencing academic difficulties even before the pandemic. The education sector in the 
Philippines grappled with access, equity, and quality issues (Alinsunurin, 2021). With the im-
pact of the COVID-19 pandemic, these students worsened as they struggled with the abrupt 
change and studying remotely.

Teachers identify children with academic difficulties who need academic support; these 
children do not qualify to receive special education services (Carman, 2015). They present 
difficulties in learning reading, mathematics, and writing skills. These reasons include growing 
up in economically disadvantaged settings, low proficiency in the language, emotional diffi-
culties, and even inadequate instructions (Donovan & Cross, cited in Fletcher and Vaughn, 
2009). On the other hand, Brophy (1996), as cited by Karsenty (2009), described children 
with academic difficulties concerning their learning behaviors, such as low self-esteem and 
frustration threshold and constant need for supervision. Given the features of children with 
academic difficulties, after- school tutoring or tutor-based instruction is commonly perceived 
as an efficient way to support them to sustain and advance at all grade levels (Slavin, 2002). 
However, after-school tutorials and other supplementary support were also put on hold due 
to the pandemic.

Since students had to stay at home, the responsibility for teaching and learning was placed 
on the parents. Parents of children with academic difficulties, who are independent and usu-
ally work in partnership with teachers, struggle significantly with the disappearance of face-
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to-face networks and collaboration in supporting their children (Whitley, 2020). Decades of 
research have stated that the involvement of parents in their child’s education is vital because 
it contributes to achieving the child’s developmental tasks from all aspects of development. In 
line with this, the involvement of parents in educating children cannot only improve children’s 
morals, attitudes, and achievements, and they also improve their behavior and social adjust-
ment (Centre for Child Well-being, 2010). However, Horesh and Brown (2020) showed that 
prolonged lockdowns and lack of support would likely aggravate existing vulnerabilities and 
contribute to new stress- related disorders in parents. When not recognized, these will re-
sult in negative behaviors towards their family, especially to their children, such as verbal and 
physical abuse. In effect, a child’s well-being and academic performance are compromised.

Numerous studies discussed the experiences of teachers and students during the sudden 
shift to remote learning, but there needs to be more studies on parents’ perspectives (Agaton 
& Cueto, 2020). Moreover, there is no research on the remote learning experience by parents 
of children with academic difficulties during unprecedented times like the COVID-19 pan-
demic. As clear stakeholders of their children’s academic achievement, parents’ skills, strug-
gles, and needs in a remote learning environment must be thoroughly investigated (Garbe et 
al., 2020).

School leaders and policymakers see how parents, teachers, and children, especially those 
with academic difficulties, cope with the sudden shift to remote learning. Such a learning mod-
el may remain in emergencies in education even after the COVID-19 pandemic. The findings 
can serve as a guide for teachers in considering the diversity of the learners, the type of family 
dynamics, and implementing new modalities. The findings can also inform school programs 
focused on parental involvement.

Specifically, this qualitative research sought to answer the following questions:

1) How were the parents involved in the remote learning instruction of children with ac-
ademic difficulties? 2) How did the children with academic difficulties respond to the new 
teaching and learning process? 3) What challenges did parents experience with remote learn-
ing during the COVID-19 pandemic? 4) What benefits did parents experience with remote 
learning during the COVID-19 pandemic?

Established frameworks that examine parental involvement in face-to-face settings exist, 
but frameworks in the online setting must be developed (Borup et al., 2014). Moreover, most 
of the current research surrounding those attending online schools full-time is limited (Bar-
bour & Reeves, 2009). Some researchers used face-to- face frameworks to investigate on-
line learning environments in this manner (Hasler- Waters, 2012). With this, the theory that 
served as the framework of this study is the Hoover-Dempsey and Sandler Model of Parental 
Involvement.

Hoover-Dempsey and Sandler (2005) identified variables influencing parental in-
volvement. Their model has five levels of tiers that include parents’ decision to be in-
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volved, influences, several types of parental support or mechanisms, and outcomes for 
child learning. The fourth and fifth levels pertain to the attributes associated with stu-
dent learning and student achievement, considered the outcome variable of parental 
involvement. This study focuses on Levels 1 to 3.

The first tier of the model suggests the three primary factors that influence parents 
to become involved in their children’s education. These are 1) Personal motives, which 
are parental role construction and parents’ self-efficacy; 2) Life context variables, which 
include parents’ perception of their skills and knowledge, perceptions of the time and 
energy available, and family culture; and 3) Perceptions of invitations to be involved or 
how parents believe that the school, teachers, and their child want their involvement.

The second tier of the model describes the parent’s mechanisms of involvement, 
which include methods of academic encouragement, modeling of appropriate school- 
related skills, reinforcement of learning and attributes related to learning, and instruc-
tion.

The third tier of the model focuses on the child’s perception of parental involvement 
using the four mechanisms: encouragement, modeling, reinforcement, and instruction. 
First, they explained that when parents encourage and provide positive feedback it 
could positively affect student engagement. Second, they identified that parents could 
model or show appropriate engagement in instructional activities with a positive at-
titude toward learning (Steven & Borup, 2015). Third, they highlighted that parents 
should acknowledge and reinforce the learning actions of the student. Finally, parents 
must provide and be involved in instructional activities that range from fundamental to 
critical analysis.
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Figure 1

The Hoover-Dempsey and Sandler Model of Parental Involvement
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Note. Adapted from Hoover-Dempsey, K. V. & Sandler, H. M. (2005, revised).Final performance report for OERI Grant 
# R305T010673: The social context of parental involvement: A Path to enhanced achievement. Paper presented to 
Project Mentor, Institute of Education Sciences, U.S. Department of Education. https://ir.vanderbilt.edu/bitstream/
handle/1803/7595OERIIESfinalreport032205.pdf?sequence=1

Methods

The researcher is a Filipino female mother who is an educator specializing in Educa-
tional Psychology. She has taught and tutored children with academic difficulties and 
has assisted her children in their studies during the pandemic. The researcher is most 
likely to empathize with the participants of the study and give value to parental involve-
ment. At the same time, the participants are most likely to relate well with the research-
er who is also a mother, who is of the same age.

A descriptive case study design is employed in this study to describe and investigate 
the parents’ experiences, struggles, and involvement with their children’s forced tran-
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sition from face-to-face learning to emergency remote learning in a short time and in-
sufficient preparation. In the preliminary phase, request letters for referral to potential 
parent participants were sent via email to known therapy centers and tutorial centers in 
Metro Manila. However, only two centers responded and agreed to distribute the letter. 
The researcher was eventually able to recruit participants by using snowball sampling. 
The initial participants the researcher interviewed helped recruit other participants 
who met the criteria.

An email was sent to the fifteen participants who showed interest. The email includ-
ed an explanation of the research project and an invitation to complete the Participant 
Screening form. Their written response was evaluated based on the criteria to deter-
mine if the parent qualified for this study. The criteria were the following: (1) the parents 
had a child enrolled in the Grade 1 to 3 bracket; (2) their child attended physical school 
before the pandemic; (3) their child needed external support and not special education 
support as recommended by the school teachers or administration; (4) their child at-
tended tutorials for their difficulties in other subjects, and (5) their child enrolled in a 
school for remote learning at that time. Ten people responded and answered the ques-
tionnaire, but only nine were eligible for the study. A formal letter of invitation and con-
sent form were sent to the eligible participants. Table 1 presents the demographics and 
a brief profile of the parent participants in this study.

Table 1

Demographic Profile of Parents

Participant
Code

Parent Code Family Role Number of 
children

Occupation

1 P1 Mother 3 Employee

2 P2 Mother 3 Businesswoman

3 P3 Mother 3 Full-time mother

4 P4 Mother 2 Full-time mother

5 P5 Mother 4 Part time employee

6 P6 Father 2 Sales employee

7 P7 Mother 3 Lawyer-business

8 P8 Mother 1 Employee

9 P9 Mother 5 Businesswoman

The parents who participated in this study were mainly mothers. Eight of the nine 
were mothers, and only one was a father. Seven worked during the remote learning shift, 
while two mothers were unemployed. All parents involved in this study recognized that 
their child had academic difficulties and received additional academic support outside 
of school. Since the pandemic started, all parent participants have been staying at home 



Philippine Journal of Education Studies

37

to assist their children with remote learning. Table 2 presents the demographic profile 
of the children with academic difficulties involved in this research.

Table 2

Demographic Profile of Children

Participant
Code

Child Code Gender Age Grade Level

1 CAD1 Male 7 Grade 2

2 CAD2  Male 7 Grade 2

3 CAD3 Female 6 Grade 1

4 CAD4  Male 6 Grade 1

5 CAD5 Male 7 Grade 2

6 CAD6 Male 8 Grade 3

7 CAD7 Male 6 Grade 1

8 CAD8 Male 6 Grade 1

9 CAD9 Male 7 Grade 2

Children with academic difficulties in this study were primarily males. During the 
data collection, the children participants were between six and eight. All of them were 
enrolled in a school and attended synchronous and asynchronous classes. Eight of the 
nine children were enrolled in a private school and one in a public school in Metro Ma-
nila.

The researcher-designed instruments underwent face validation by experts in edu-
cational psychology and were pilot-tested. Improvements were made before the actual 
data gathering. Due to the social distancing restrictions, personal interviews were im-
possible; thus, video conferencing via the Zoom application was conducted. The inter-
views were done at the participants’ preferred time and recorded with their permission. 
Some preferred to be interviewed after school hours, and some on weekends. The nine 
parent-participants were interviewed to gain insights into their involvement, challeng-
es, and benefits experienced during remote learning. Each interview with the parent 
participant, which lasted for an average of 40 minutes, began by establishing rapport 
with the respondents, and probing questions were also asked for clarification and elab-
oration, and they were requested to give as many concrete examples as possible.

After the interview, permission to observe their child’s online class was requested 
from the parents to further understand the parents’ roles in the remote learning setup. 
The school’s permission was likewise requested, and the school authorities were asked 
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to sign a Data Privacy Agreement form. The non-participant observation occurred for 
one hour, three times a week for two weeks. A total of 18 observations were done. 
During the observation, the camera was turned off during all the observations, and the 
microphone was muted throughout the session to allow the people involved to act nat-
urally. Continuous manual recording was done to describe the activities occurring in the 
classes, the responses of the students and parents to tasks, and the thoughts and feel-
ings that surfaced. Several observation focal points are the parent’s tasks, the child’s 
tasks, the roles of the parents throughout the session, how they resolve the challenges, 
and classroom engagement.

The parents were given letters and consent forms before the focus group discussion 
with the nine children with academic difficulties. The focus group was intended to pro-
vide a forum where the participants could share their experiences and ideas about the 
topic in a comfortable environment (Kruger & Casey, 2000). The FGD guide consisted of 
12 questions for the children in this study. Ground rules were also presented. Examples 
of these were: (1) to turn on their camera, (2) to use a plain background; and (3) to mute 
their microphone when it was not their turn to talk. The discussion lasted for 40 minutes 
and was recorded with their consent. 

The interviews and focus group discussions were done and recorded via Zoom ap-
plication with the permission of the participants. The verbal information was translated 
to written form by transcribing it verbatim. The hard copies of the transcriptions were 
returned to the parent participants for clarification and verification. This allowed the 
participants to determine that the data was accurate and consistent.

In the triangulation, the information gathered through the interviews and focus 
group discussions was cross-checked through the observations. Member check was also 
conducted to ensure the validity and reliability of the data. Each parent-child was ana-
lyzed as a single case. In this way, it was possible to see the similarities and differences. 
All the data were treated as equally important. The data analysis was guided by the six-
phase guide to doing thematic analysis by Braun and Clarke (2006), which was 1) famil-
iarizing with your data; 2) generating initial codes; 3) searching for themes; 4) reviewing 
themes; 5) defining and naming themes; and 6) producing the report. This guide was not 
a linear process of simply moving from one phase to the next. Instead, it was a recursive 
process with back-and-forth movement as needed throughout the phases.

Results

Parents’ Involvement in the Remote Learning Instruction of their Children with Academic 
Difficulties

Findings from the interviews, focus group discussions, and observations revealed 
eighteen initial codes. These initial codes went through numerous comparisons and re-
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organizations before the themes of this study were finalized.

Table 3 shows the different types of parental involvement in supporting their chil-
dren during the sudden shift to remote learning. These different types were: (1) provid-
ing for their child’s needs; (2) organizing space and time; (3) motivating and monitoring 
the child’s behavior; (4) instructing technology and lesson-related skills; and (5) adapt-
ing the lesson.

Table 3

Parents’ Involvement in the Remote Learning Instruction

Themes Codes

Providing for their child’s needs Shelter and food

Provide for their needs

Organizing space and time Organize space

Make a schedule

Label school supplies

Establish routine

Motivating and monitoring a child’s behavior Monitoring school work

Monitoring grades

Monitoring behavior

Encourage engagement

Verbal reminders and practices

Incentives

Instructing technology and lesson-related Instructing instructions

Use Zoom and online applications

Turn on and off computers and laptops

Adapting the lessons Adapting the instructions

Alternate resources

Looking for more examples

Due to the unexpected shift to remote learning, parents have found themselves un-
der immense pressure to take charge of their children’s education. With the responsibil-
ity of providing for their children’s academic needs, parents have been forced to make 
decisions based on their perceptions of what is most important. One of the most crucial 
aspects of this has been ensuring that their children have an environment conducive to 
learning. This has required parents to provide the necessary learning materials and ba-
sic amenities to support remote learning. The financial burden of purchasing equipment 
such as computers, printers, and headphones, and upgrading their Internet has made it 
challenging for some parents. For many parents with multiple children, providing these 
resources for each child has been even more challenging.
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To make their home conducive to learning, parents have had to reorganize their space 
in response to the demands of the new learning mode. They have had to create designat-
ed areas in their homes for learning and organize their children’s learning materials and 
schedules for efficient online classes. In one case, a parent went to great lengths by rear-
ranging the living room to create a study area with tables and shelves for her children’s 
materials and worksheets. Another parent provided a visual schedule for her children 
that aligned with her work schedule, allowing them to take turns using the computer.

Another significant role that parents played during remote learning was monitor-
ing and motivating their child’s behavior during class. Most of the parents in this study 
shared that their physical presence kept their children on task, and when they were not 
present, their children tended to get distracted and miss important information. One 
parent shared that she caught her child scribbling and drawing while the teacher was 
talking. Another parent shared that her son missed a few activities because he did not 
understand the instructions. Since the teacher can only see them on the screen and there 
are multiple learners, the teacher did not notice that their children were not attending 
the discussion. From then on, parents had to stay close to their children during classes. 
In fact, during the focus group discussion, the children validated the idea that the pres-
ence of their parents motivated them and helped them redirect their attention. Parents 
also shared that, they would offer incentives like watching a movie together or taking 
a short trip outside the city with fewer COVID cases to keep their children motivated.

When there were content-related issues and technical problems, parents in this 
study observed that their children sought their help instead of their teachers in a remote 
learning environment. It was inevitable since these parents were just an arm’s reach or 
a few meters away. They can seek help immediately instead of their teachers, who can 
only see on the screens. Since it was an online setting, some children in this study could 
not understand the lessons immediately. This allowed the parents to devote more time 
to teaching their children. However, some parents shared that they doubted their ca-
pabilities in teaching and felt they needed to be more confident about their approach. 
They worry that their approach might confuse their children instead of helping them. 
Some parents in this study admittedly would answer some workbooks for their children 
instead of explaining the process to them.

One of the practices that the parents frequently engaged in was their willingness 
to adapt to the needs of their children. The term “adapts” was used to describe the be-
havior of adjustment because it symbolized the dynamic nature of their roles and their 
interactions with their children (Hasler Waters et al.,2014). For example, one parent 
would press mute when she thought her son did not understand the instruction from 
the teacher and modified it based on what she thought fit his level of understanding. 
Another parent shared that she adapted the learning environment so that the teacher 
could notice him out of the many students online by changing his background.
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The parents in this study adapted the lessons of their children when they encoun-
tered difficulty. If they thought their children needed help understanding the lesson, 
they adapted it based on their child’s level of understanding and looking for resources. 
If they thought the environment did not work for their child, they adapted the setting 
to become more favorable. It is good to note that it was the parents’ nature to adjust as 
they were merely responding to make their children’s online learning feasible. This was 
especially true for children with academic difficulties who took time to understand the 
lesson and needed modification compared to their classmates.

Overall, parents faced numerous challenges during remote learning, but they rose 
to the occasion and did their best to ensure their children’s academic success. The ef-
forts to create a conducive learning environment, motivate and monitor their children, 
instruct technology and lesson-related, and adapt to their needs were admirable.

Response of the Children with Academic Difficulties to the New Teaching and Learning 
Process

Table 4 shows the responses of the children with academic difficulties to the new 
teaching and learning process. Two positive responses from children with academic dif-
ficulties emerged: 1) Being independent in online activities and 2) Getting good grades. 
Otherwise, children with academic difficulties became 3) less attentive and motivated 
to work.

Table 4

Response of the Children with Academic Difficulties to the New Teaching and Learning 
Process

Themes Codes

Being independent in online activities Turn on and off the computer by themselves

Know where to click

Know how to operate

Upload work on their on

Log in and out by themselves

Getting good grades High scores

High grades

Reads faster

Answers on time

Good feedback from teachers

Being less attentive and motivated to work Not participating and listening

Easily get distracted

Less Motivated 

Fidgety on his seat

Not listening

Doing something else

Needs redirection
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The outbreak of the COVID-19 pandemic brought about a sudden and unprecedent-
ed shift to online learning. In response, parents were forced to take on a more active 
role in their children’s education as they struggled to adapt to this new learning envi-
ronment. Many parents find themselves in the position of having to teach their children 
how to use computers and online applications and help them navigate the challenges of 
online learning. As the semester progressed, however, many parents were pleasantly 
surprised to find that their children were quick learners, able to maneuver the com-
puter independently and make the most of online applications. Some parents even ex-
pressed awe at their children’s ability to use technology and online tools.

Poor academic performance was a significant hurdle for the student participants in 
this study. Before the pandemic, these students had to attend educational tutorials or 
remedial classes to cope with the pace of school. However, parents were forced to take 
a more active role in their children’s education when the pandemic happened. For most 
of the parents in this study, this meant observing their children’s progress firsthand 
and adapting lessons to suit their individual needs. They provided a positive and sup-
portive learning environment, encouraging their children to stay on task and providing 
additional resources where necessary. As a result, many students got good grades and 
received positive feedback from their teachers according to the parents.

Despite receiving good grades, several parents still felt the need to check on their 
children’s participation and attentiveness. Two parents even caught their sons playing 
video games and watching YouTube while the class was in session. Another parent ob-
served his son doodling on his paper rather than answering the questions in the work-
book as instructed by the teacher. Therefore, parents needed occasional monitoring 
and supervision to ensure that their children were fully engaged and participating in 
their online classes. Through this, they can provide the necessary support to help their 
children achieve the best learning outcomes and excel academically.

Parents’ Challenges with Remote Learning During the COVID-19 Pandemic

Based on the results of the parent interviews, Table 5 shows three themes that 
emerged as their challenges in remote learning: managing responsibilities, experienc-
ing technical challenges, and doubting their children’s learning outcomes.
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Table 5

Parents’ Challenges with Remote Learning During the COVID-19 Pandemic

Themes Codes

Managing Responsibilities Managing workload

Work at home

Facilitating online classes and working simultaneously

Accompanying children in online classes

Provide the right amount of support 

Multiple learners

Addressing the needs of multiple learners

Experiencing technical challenges Do not know Zoom 

Do not know the Microsoft team

Turn on and off the computer

Weakness in Internet

Poor connection

Drop video call

Hard to connect

Doubting their children’s learning outcome Unsure if children are learning

Lack of practice and examples

Need other resources

Poor motivation

No socialization

Parents who relied on their “village” to raise their children were suddenly forced to 
shoulder all these responsibilities at once, leading to countless challenges and issues of 
parental involvement. The parents had to balance full-time work, managing the house-
hold, and teaching responsibilities, which proved to be a daunting task, especially for 
those with multiple children or children with disabilities.

All working parents in this study shared their sentiments on how difficult it is to 
manage their workload and their children’s. One parent shared that she felt sorry for 
her child and felt that she neglected him during the first year of the pandemic because 
she was also busy adjusting to the work-from-home setup. Eventually, she decided to 
quit her job and looked for a job that fit the schedule of her child. Two other parents had 
also shared that they had to quit their jobs to manage their responsibilities. They both 
agree that their children’s well-being and schooling is their priority.

Poor internet service was also a common issue for parents, which led to several sub-
scribing to multiple internet service providers, incurring additional costs for the family. 
Additionally, the sudden shift highlighted the digital divide, with several participants 
expressing difficulty with the transition since they were neither digitally literate nor 
used to using computers. For example, during one of the class observations, they had 
technical problems while the teacher was discussing. The parent did not know what to 
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do and sought help from her husband. With this, they already missed the discussion, 
and her child did not know how to answer the activity.

Some parents expressed their gratitude to their child’s school administration which 
offers online webinars on how to use the Zoom application and Google Classroom. 
One parent shared that his son’s school gave them an email and several technicians 
in case they encountered technical problems. However, half of the parent participants 
expressed that they did not receive any support from their child’s school.

Moreover, the parents had to assist and guide their children with the transition to 
remote learning, which made them dependent on their parents when problems arose 
since there was a lack of immediate access to teachers. This was a particular concern 
for parents who doubted their competencies in teaching their children despite being 
educated. They were apprehensive about teaching their children since the teaching 
method was different from how they were taught.

In addition, the shift to an online format made it challenging for children to socialize 
and develop their socialization skills, which is just as important as supporting their cog-
nitive and physical development. With lockdowns and social restrictions, children had 
limited interaction with their peers, which hampered their social development. In fact, 
during the focus group discussion, children expressed how they miss playing tag with 
their peers.

The online learning setup required prolonged attention and sitting, which was diffi-
cult for younger children, especially those with academic difficulties who preferred to 
work in teams or pairs. Overall, the sudden shift to remote learning has brought to light 
several challenges for families, and supporting parents and children during this time is 
crucial.

Parents’ Experienced Benefits from Engaging in Their Children’s Remote Learning

Engaging in their children’s remote learning also had positive outcomes for the par-
ents. Table 6 shows that the parents mainly experienced stronger family bonds and 
became aware of their children’s strengths and weaknesses. Meanwhile, the children 
learned to share responsibilities. 
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Table 6

Parents’ Experienced Benefits from Engaging in Their Children’s Remote Learning

Themes Codes

Experiencing stronger family bonds Good family bonding 

More time together

Do things together

Planning games and movies

Sharing responsibilities Take turns

Older sibling watches younger sibling

Scheduling responsibilities

Good communication

Being aware of their children’s strengths 

and weaknesses

See them struggle

Aware of their strengths

Addressing their weaknesses

More confident now

Needs other resources

Less distracted

In addition to the challenges parents faced during the COVID-19 outbreak, they also 
identified several positive aspects of the situation. Parents recognized it as an opportu-
nity to spend more time with their families. With the educational sector shifting to an 
online and home-based setup, many parents found themselves working from home and 
could spend more time with their children than before. Parents reported that this in-
creased time together allowed them to bond with their children and engage in activities 
that they had not done before. These activities included watching movies, trying new rec-
ipes, and gardening. Parents mentioned that they did these activities on the weekend so 
their children could look forward to something and feel a sense of normalcy.

Buheji et al. (2020) suggested turning everyday moments into quality time can help 
cope with isolation. In line with this, parents also tried incorporating physical activities 
into their family time. They played outdoor games, walked, and did other physical activi-
ties together. These activities allowed them to bond with their children and stay healthy 
and active during a time when outdoor activities were limited.

During the focus group discussion, the children also shared that they have been play-
ing with their siblings more often than before the pandemic. They discovered that they 
have many things in common and enjoy playing computer games together. This suggests 
that the pandemic has brought families closer together and helped siblings bond in new 
ways, highlighting the importance of family time and shared activities during times of 
crisis.
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The social limitations also involved each family member and shared the responsibili-
ties to ease the parent’s burdens. For example, older siblings assist their younger siblings 
with schoolwork, while others help with the laundry and watering the plants. The situa-
tion has also strengthened the relationship between husband and wife as they share re-
sponsibilities towards their children’s schoolwork. For example, the mother would teach 
Reading while the father would teach Math.

Most parents in this study admitted that they solely depended on teachers and tu-
tors regarding their child’s academic skills before the pandemic. However, with the sud-
den closure of the school, parents found themselves filling in the shoes of the teacher 
and the tutor. The sudden demand for attention to their child’s online education brought 
many insights for the parents and increased their awareness of their children’s capabil-
ities. Another benefit that emerged in this study is that parents are aware of their chil-
dren’s strengths and weaknesses.

Discussion

This case study focuses on the experiences and challenges of nine parents of chil-
dren with academic difficulties while engaging in their child’s remote learning during 
the COVID-19 crisis. The study aims to provide insights into these parents’ roles and 
responsibilities in supporting their children’s remote learning and highlight their unique 
struggles and concerns during this challenging time. The study identified five differ-
ent parental involvement behaviors that were observed: (1) providing for their child’s 
needs; (2) organizing space and time; (3) motivating and monitoring the child’s behavior; 
(4) instructing technology and lesson-related skills; and (5) adapting the lesson.

Epstein (1987) stated parents must provide for their child’s physiological and aca-
demic needs. In this study, parents shared that the immediate action they took when 
the government announced the physical closure of schools was to ensure that all their 
children’s needs were met. This responsibility entails providing the resources they need, 
such as purchasing computers and upgrading the Internet. Despite the additional finan-
cial burden, parents have risen to ensure their children have the right resources. They 
believe providing such an environment can help their children adapt easily to remote 
learning and excel academically. Similarly, Epstein (1987) and Staker (2011) have both 
emphasized that it is the parents’ responsibility to provide access to basic learning ma-
terials so that their children can excel in an academic setting.

After providing the additional resources, parents in this study took on the respon-
sibility of creating conducive learning environments for their children at home in re-
sponse to the demands of the new mode of learning. Parents organized their homes and 
schedules to provide a learning space for each of their children. It has, however, been 
challenging for most of the parents, especially those with multiple children. They had to 
constantly rearrange their schedule and space to accommodate each of their children 
to avoid getting distracted during online classes. This corroborates Stevens and Borup 
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(2015) who found that they tried to create multiple learning spaces and flexible sched-
ules to meet the learning needs of their children. Parents had to adjust their working 
schedules and organize their learning resources ahead of time (Hasler- Waters, 2012). 
However, despite the constant reorganizing of schedules, working parents expressed 
their difficulty managing. Working parents were inefficient with their work as they also 
had to assist their children in their online classes while meeting their deadlines (Ludji & 
Marpaung, 2021). Thus, some parents in this study eventually had to quit their work so 
they could attend to their young children.

Young children naturally have limited attention spans and require engaging activities 
and movement breaks to help them stay focused. More so for children with academic 
difficulties in this study who are particularly vulnerable to distractions and may strug-
gle with self-regulation. As a result, parents need to provide support and redirection to 
help keep their children on track (Karsenty, 2009). When students fail to pay attention 
during online classes, they risk missing important information necessary for completing 
assignments and quizzes. Therefore, monitoring student behavior is crucial in an online 
learning environment with endless distractions (McFarlane, 2011).

Due to the sudden shift to remote learning, parents are now responsible for motivat-
ing and monitoring their children. This involves encouraging engagement, praising per-
formance, offering incentives, and keeping track of behavior and progress (Borup et al, 
2014). According to the findings of this study, young children appreciate their parents’ 
efforts in monitoring and keeping them motivated to participate in class. Therefore, it is 
crucial to provide positive reinforcement and praise (Hoover-Dempsey & Sandler, 2005). 
However, Curtis’s (2013) research contradicts this, as parents in his study experienced 
conflicts with their children regarding monitoring. The researcher believed this was due 
to the age difference of the children involved. Young children are highly dependent on 
their parents, and as they grow older, this dependence gradually decreases.

Parents of these children, who had usually worked in partnership with teachers, 
struggled significantly with the disappearance offace-to-face networks and collabo-
ration in supporting their children (Whitley, 2020). Since parents are more accessible, 
this study revealed that children sought help with instruction and technology-related 
problems instead of their teachers. When children lose connection or get disconnected 
during online classes, parents often step in to help them understand the instruction or 
lesson. Unreliable technology is often seen as a barrier to students in the online learn-
ing environment (Clark, 2001). Consequently, parents have had to devote more time to 
teaching their children until they fully grasp the concepts by adapting the lessons.

The parents in this study expressed that they need more guidance in supporting their 
children’s learning. Eight out of the nine parents expressed that they lacked confidence 
in their teaching methods and were unsure how to proceed. In some cases, they would 
ask their spouse or an older child for help with subjects they were not familiar with. This 
kind of role-sharing is common among families in online learning settings (Frey, 2005). 
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However, when parents could not explain a concept, they admitted that they resorted 
to either answering the workbook themselves or providing their children with the an-
swers. These findings have also been evident in Borup et al. (2014) and Hasler- Waters 
et al. (2014) that some parents do the work for their children.

Conclusion

This study described the different roles of parents in their children’s remote learning 
during the COVID-19 pandemic. They provided a nurturing environment by organizing 
the learning space, schedule, and materials for a conducive learning environment. They 
gave instructions on how to navigate the computer and adapted when content- related 
problems arose. During online sessions, they monitored their child’s behavior and en-
couraged them to perform well by giving rewards and verbal praise.

Since these roles emerged in this study, parents were apprehensive and somewhat 
unsure of their responsibilities in this type of setting. They expressed their difficulties 
managing their responsibilities with multiple learners at home and completing their 
workload. Moreover, parents have faced challenges with technology and their chil-
dren’s learning outcomes. The study found that internet connectivity problems were 
a significant issue, and some parents had to acquire another Internet provider to avoid 
getting disconnected and missing out on class. When the connection was not stable, 
it caused disruptions in the learning process, ultimately affecting the learner and the 
family members. Despite being in the digital age, this study revealed that school admin-
istrators and policymakers should consider these issues before offering online learning 
as a modality.

In the face of uncertainties and challenges, the parents recognized the positive ef-
fects of the situation. Since the lockdown forced the family members to stay at home, 
they had more time to do things together, such as watching TV and learning new hob-
bies. This also allowed schoolchildren to share responsibilities in doing housework and 
assisting their siblings with schoolwork. For example, an older sibling helped his young-
er brother with academic difficulties finishing school tasks. One of the most import-
ant findings in this study was that parents played an active role in the remote learning 
of their children with academic difficulties. With the awareness that there are finan-
cial limitations and overwhelming responsibilities, parents prioritized their children’s 
needs. They provided their children beyond what they could afford and looked for ways 
to help them cope with the demands of the school. Thus, children with academic diffi-
culties in the study showed academic progress and showed signs of independence in 
dealing with the online learning setup.

This study revealed that the online learning modality is not suitable for all learners. 
It is most effective for visual and auditory learners, but not for tactile learners. Addi-
tionally, the study found that online learning can be challenging for young children and 
those with special needs who require movement breaks and additional modifications. 
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Cavanaugh et al.’s (2009) research also suggests that online education is more suitable 
for adults than children. Many of the children in the study cited a lack of motivation 
and encouragement as barriers to their success in remote learning. Therefore, the find-
ings could form the basis for more inclusive education policies and programs in remote 
learning environments.

School administrators and teachers could screen parents and their families for ap-
propriate modalities that fit their lifestyles, such as providing differentiated instruc-
tions and limiting the number of students. The results could likewise help educators 
understand how to help parents in times of crisis like COVID-19.

Although many parents showed resilience in the face of the challenges associated 
with the sudden shift to remote learning, for many others, the prolonged lockdown 
and lack of support would likely exaggerate existing vulnerabilities and contribute to 
the onset of new stress-related disorders (Horesh & Brown, 2020). During class ob-
servations, the researcher noted that some parents used verbal hostilities when their 
children were not taking the online classes seriously. If not appropriately dressed, this 
situation may also cause harm to the child’s mental health and development. Decades 
of research confirmed the association between parents’ mental health and their chil-
dren’s cognitive and socio-emotional development (Lau et al., 2018). Therefore, this 
study calls for urgent attention from the government to allocate a budget and offer 
programs for the family’s well-being.

Lastly, this study contributes to the body of parent involvement literature by de-
scribing the experiences and challenges encountered by Filipino parents of chil-
dren with academic difficulties during the sudden shift to remote learning due to the 
COVID-19 pandemic.
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